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Introduction
Thank you for thinking about your teaching styles and reasons for teaching.
Thank you for showing that you like me.
Thank you creating a literacy program that I enjoy.
Thank you for providing opportunities for me to learn in appropriate ways.
Thank you for telling me what I have just learned.
Thank you for implementing a sympathetic homework system.
Thank you for encouraging me.
Thank you for acknowledging that boys are different to girls.
Thank you for motivating me with problems.
Boys in a nutshell
Thank you for allowing me to talk and listen to others before starting a writing assignment.
Thank you for disciplining me up close.
Thank you for making school a better fit for me.
Thank you for sitting me in a bean bag when I become angry.
Thank you for using boy-friendly teaching strategies.
Thank you for letting my parents know that I am doing OK.
Thank you for being a male teacher.
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Thank you for using encouraging and calming words with me.
Thank you for taking me for walk when I need to talk.
Thank you for not tolerating bullying at school.
Thank you for having a sense of humour and letting me be funny.
Thank you for talking to me in my own language.
Thank you for smiling at me and using my name.
Thank you for being fair and consistent with your discipline.
Thank you for being a positive role model whom I can admire and learn from.
Thank you for developing a positive attitude to our classes.
Thank you for being a man I can respect.
Thank you for getting to know my preferred learning styles.
Thank you for helping when I screw up.
Thank you for helping me express my inner feelings.
Thank you for looking after yourself.
Thank you for encouraging me to trust in my own abilities.
Thank you for helping me to read.
Thank you for showing me that I am OK; that I can like myself.
Thank you for helping me understand about being responsible.
Thank you for helping me to talk with you.
Thank you for giving me ideas of what to do when I have finished my work.
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Thank you for bringing other men into our classroom to learn from.
Thank you for helping me understand maths.
Thank you for understanding my need to move often.
Thank you for giving me opportunities to work effectively in groups.
Thank you for understanding the allure of my peers.
Thank you for building a boy-friendly school.
Strategies for Educators:
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Boys get worse grades in school
Boys get 70% of Ds and Fs in school, according to Michael Gurian, and girls get 60% of As. Some 80% of drop outs are boys.
Both boys and girls say teachers favor girls in the classroom.
Significance for boys
The significance for boys is serious, and long lasting. Some of the impacts: Boys are less able to learn. Boys are emotionally
affected, which further inhibits their learning. Boys are less likely to feel they can continue their formal education in the future.
A university education is increasingly recognized as a prerequisite for entrance into the knowledge jobs of the 21st century, thus
boys are not as prepared for the work world as they want to be. The emotional scars stay with them throughout life.
Impact on society
The issue does not only impact boys. It has a serious negative impact on society, especially in this time of economic transition
for post-industrial nations.
A report from the Department of Education, Training and Youth Affairs in Australia, 2000, and shows the gap between boys
and girls starting in 1980 and growing to around 20% difference in 1996.
The Answers in Brief
The underlying reason boys get worse grades and attend higher education in declining percentages is because boys have
different biological and neurological characteristics than girls. This means that:
1. Generations learn differently. Boys learn differently than girls, and today's boys also learn differently than previous
generations of students.
2. Boys are actually ahead. Because of their neurology, boys are actually ahead in leading society into the new economic age
of the 21st century.
3. Boys are punished for late homework. GPAs are lower because of behavior unrelated to learning and knowledge. Smart
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boys turn in homework late, and this is also explained by the boys' hard wiring.
Long Term Solutions
The long term solutions are: 1. That teachers take into account the neurological and biological differences in their teaching of
boys and implement techniques and good pedagogical practices which enhance the learning of boys.
2. That schools and colleges be redesigned to meet the needs of students in the Information Age of the 21st century, rather
than becoming increasingly obsolete and focused on preparing students for work and life in the outmoded Industrial Age of
factories and manufacturing.
The Immediate Solution
The immediate solution is that late homework not be penalized. Behavior unrelated to learning and knowledge should not be
included in GPA.
Late homework should be accepted without penalty.
Where teachers accept homework turned in late, they report few
problems. The solution does not cost money. The solution can be implemented immediately by an individual teacher, school
or college, or educational system.
Other Explanations Ruled Out
Various other explanations have been suggested, all without adequate research, data or documentation. These explanations
need to be dismissed. There is no data to support them.
They include:
Boys are not as intelligent as girls. Parents are not raising their boys with good academic habits. The statistics are skewed
because of changing participation of minority and low- income students. The problem lies in recent social problems in families,
particularly the increased number of single parent families and greater numbers of children from divorced parents. Boys today
behave badly. There are psychological and/or behavioral issues with boys today. Boys are lazy and unmotivated. Boys just want
to play. We need to raise boys like we raise girls.
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Boys Learn differently than girls
Boys are punished for behavior which is neurologically based, and which does not hurt or negatively impact the learning of
others.
Institutions create learning environments
Institutions create learning environments. The environments can respond equally to boys and girls, or they can respond to one
gender or the other. We know this because there is one institution that does not respond well to how girls learn. Consequently,
there is one institution where girls are behind boys in terms of academic achievement.
There is one university that admits boys and girls equally, and then has boys get higher grades. So the gap is not “natural”
against boys, educational policies can go either way (or be equal, as we advocate).
The university is Cambridge University
in the U.K. and they recognize that the skew in favor of boys is not right either. Officials there attribute the inequality in
achievement to not responding to the neurological differences in how girls learn, and they are correct.
The Brain Evidence
Michael Gurian and many other researchers outline the differences between how boys learn, and how girls learn, and thus how
we need to take those differences into account when helping boys learn. Some examples of gender differences:
Males have 15% less serotonin than females. Boys' attention span is shorter than girls'. Boys are more adept at learning spatially
than girls. Boys need more physical movement than girls for learning. Boys need more emotional assurance, since their limbic
system of the brain is more primitive and not as advanced as girls' limbic system.
Boys do not process emotions quickly.
Boys mature later than girls.
Boys' brains need more rest.
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Thank you for thinking about your
teaching styles and reasons for teaching.
How to be an effective teacher with boys
Boys spend a significant amount of time during their most formative years in the school environment. We as educators have
the opportunity to be a significant link in helping boys develop the skills and attitudes they need for living healthy and
functional lives now and as adults.
The more choices and decisions a person must make at a conscious level, whether a child or an adult, the more urgent is the
need for high self-esteem.
How Effective Are You?
If you think you're an effective educator, you experience less stress than those who aren't sure that they are making a difference.
Are you an effective educator? Think about the teachers you had in school - the ones you liked as well as those you didn't.
Did some manage to involve you in the subject they were teaching and make you want to learn?
Did some exude warmth and compassion?
Did some exude vitality and excellence?
Did certain ones make you feel that you could ask them anything you wanted about their subject?
Did the best teachers make you think and participate in class rather than allow you to hide between the boy sitting in
front of you and sneak peeks at the clock on the wall to see how much time was left in the period?
• Were some teachers so exciting that you looked forward to their classes?
•
•
•
•
•
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• Did a few teachers even talk with students rather than lecture at them day after day?
• Did you notice that in some classes time flew by because you were busy every minute rather than playing with your
pencil and daydreaming while you waited for the class to start or the teacher to hand out and collect homework?
• Did the best teachers treat all students as part of the class rather than ignore the slow students because they were going
to do poorly and the smart ones because they could take care of themselves?
If you can answer yes to many of these questions, then you are remembering effective teachers – those who helped you get "a
real education," and to learn the "real stuff."
Effective educators share certain characteristics.
• Don't write off any student.

• Know the importance of praise as a motivator.

• Create an atmosphere conducive to learning.
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• Use class time well.

• Establish clear boundaries for students.

• Seize learning opportunities.

• Have a clearly defined philosophy.
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Thank you for showing that you like me.
Go to Smiling School
Greeting people in the right way can have a profound impact on the way they interact with you and in how much they value
what you have to say. These simple rules will impact on every encounter you have with people throughout the school (and
elsewhere for that matter).
#1 Smile
Greet the other person with a sincere and open smile – before you do anything else.
Did they smile back at you?
#2 Use You or Your during your initial conversation.
These two powerful words will focus the conversation on them and help make them feel important to you.
#3 Use their name
Ask yourself throughout any conversation – “Have I used his/her name numerous times?”
#4 Make and keep eye contact.
To test your eye contact skills ask yourself, “What colour eyes do they have?”
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Thank you creating a literacy program
that I enjoy.
Focus on literacy in particular.
There is little doubt that boys’ relatively weaker performance in literacy than girls has been one of the threshold factors leading
to the focus on improving education for boys. Literacy, especially in the early years of school, is critical for educational success
at school and subsequent successful participation in the community and its economy. There is substantial evidence to show that
effective literacy for boys requires a balanced approach that includes some whole-language teaching, but also direct instruction
of phonics and phonemic awareness to improve outcomes across the board.
Effective teaching and assessment should incorporate a recognition of the range of literacies students require today, including
multimedia and emerging literacies in which young people, and particularly boys, are achieving success. This is a strength that
can be built on. Beyond this, there is a clear need to ensure that processes are in place to identify students at risk of underperformance (primarily but not only in literacy) as early as possible, so they can be provided with appropriate, targeted support
(eg one-to-one or smallgroup tutoring).
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Thank you for providing opportunities for
me to learn in appropriate ways.
Do Boys and Girls Learn in Different Ways?
The best answer is that all students learn differently.
These differences are based on many factors, and do not break down simply along gender lines. A teaching strategy that helps
one girl may not help another, and an approach that one boy responds well to may not work for another boy.
Should we keep trying to change our boys, or should we change the educational system in which they are now taught? The
answer to that question will require parents, teachers, and schools to decide what parts of nature, nurture, and culture can and
should be changed, and what parts can’t and shouldn’t. It tacitly— or directly—raises these questions:
• Is male nature—the male brain—plastic enough to be changed to fit today’s classrooms?
• If it is, how do we better effect change than we are now doing, so that boys no longer get most of the failing grades?
• If it is not, how can our educational system change to accommodate the male brain so that we can gain the positive results we
all want for our boys?
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A Boy/Boys
Enjoys competition and challenges. As one writer explains, “Keep the classroom LOUD as compared with the girls
classroom and MOVING”
Enjoys assignments that are “quick paced” and are completed quickly
Tend to want to reach conclusions quickly and have more short-term discussions
Tend to use analogies based on sports or action figures to express concepts and less able to express feelings
Tend to express self more through non-fiction
Tend to enjoy activities that are objective and fact-oriented in order to summarize a concept or prior learning (e.g.,
poster, model construction)
Tend to provide limited details about activities, and largely limited to activities with friends
Prefer assignments that involve maths or science
Prefer computer challenging games (action games)
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Prefer short reports
More comfortable with test formats that have multiple choice and true and false
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Thank you for telling me what I have
just learned.
Tell Them What They Just Learned
Not so incidentally, you can send a positive message home almost every day if you get in the habit of telling students what they
learned. Just before students leave the room, take one minute — one minute! — to tell them what they learned. Do it everyday.
This habit benefits students by helping them bring closure to the lesson. It also improves the odds that they'll say something
besides "Nuthin" when someone asks them what they did in school today.
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Thank you for implementing a sympathetic
homework system.
The homework solution:
1.No penalty for turning in homework late.
2. Students can redo homework/assignments until they get them right.
3. Students can quiz out of homework/assignments they already know.
Why boys turn in homework late.
A major reason why smart boys do not turn homework in on time is that boys are neurologically geared towards unsolved
problems and challenges. That is, if they do not know it, they focus on it.If they already know it, it becomes “boring” and is
very hard to focus and turn in. Dylan, an eighth grader in San Antonio, says if his homework is hard, it takes him a half hour;
and if his homework is easy, it takes him an hour and a half.
In another example, Tristan, age 15, an African-American boy we mentored, had 30 math problems. He did 10 questions. He
got all 10 right.
His teacher gave him an “F” of course. So his teacher says that Tristan does not know his math, when in
fact, he gets every problem correct.
Coates and Draves Survey on Late Homework
In September of 2004 Coates and Draves surveyed 200 K-12 teachers about late homework.
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The purpose of the survey was to gain further documentation that:
Boys more than girls turn in homework late; That late homework is penalized, thus lowering the homework grade for boys.
It is our contention, and current research demonstrates, that a major source of the GPA gap between boys and girls is that boys
often turn in homework late, or not at all.
The reason why boys turn in homework late, or not at all, is neurological in origin.
That is, males are challenged by
problems they cannot yet solve, but when a problem is not challenging (can be done) it becomes boring and is not worth
spending time on. If a boy can do the homework, he is not challenged and prefers to 'solve' an unsolved problem or challenge.
From our database of 650 K-12 teachers, 200 were chosen by random and surveyed. There is no data on the grade taught nor
the geographic location, although email addresses indicate responses from Ohio, Idaho, Canada,Wisconsin, and Oklahoma at a
minimum.
The response rate was 12.5%. Normally this is not high enough for a valid statistical survey, but using a commonly accepted
statistical formula, the results are valid. Additional surveys could have been sent out, but it was deemed a duplicative activity
given the responses.
Q1. Are girls or boys more likely to turn in homework late? Responses: 84%saidboys; 8%saidneither; 4% said girls; and 4%
said don't know.
Q2. If you answered either Girls or Boys, would turning homework in on time improve (help) their grade? Responses: 96% said
yes; 4% said no.
Conclusion
The survey provides documentation that if boys were not penalized for turning in homework late, their homework scores,
grades, and overall GPA would improve.
We have not seen any data from schools separating homework scores from test scores. Thus, there is no school data on the
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GPA impact of penalties for late homework for boys. To get some data on this aspect of the problem, the survey of K-12
teachers provides documentation that:
Boys are more likely to turn in homework late than girls, by a wide margin.
That boys are penalized for late homework, thus lowering their homework scores, grades and overall GPA.
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Thank you for encouraging me.
Praise versus Encouragement
Praise is a verbal form of positive reinforcement and one of many ways we encourage children. Praisers compliment something
they like, something they think is positive and worthwhile.
Praise usually comes after the act is completed and is used more to positively reinforce or encourage the end result.
Encouragement comes throughout one’s involvement in an act and is meant to encourage both the end result and the process
involved.
The praiser is the judge, while the encourager sets children up as their own judges.
Praise is best when it is specific, when children being praised are told exactly what they did well.
Encouragement is best when it is more subtle or vague and children are made to evaluate themselves.
Use both, but put more effort into encouragement than praise.
Recommendations
1. Continue praising your students, but also experiment with the technique of encouragement. This is a skill that needs to be
practiced and evaluated in order to do well.
2. Make an effort to get your students to evaluate their own performance, to be their own supporters and critics.
3. Provideyourstudentswithasmanyopportunitiesaspossibletomakedecisionsand evaluate the decision they have made.
4. Remember to pay attention to the process, not just the result of your student’s efforts. Help them learn to appreciate the
process, not just the result or outcome.
5. As one of your students significant role models, be what you hope your students will someday be.
6. Set your students up for success; success leads to more success; failure leads to failure.
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Thank you for acknowledging that boys
are different to girls.
Boys are not as intelligent as girls.
Fortunately no one has seriously posed this as an explanation.
Parents are not raising their boys with good academic habits.
Boys get lower GPAs even when their sisters do well in school. good girls and bad boys is not explained by the proponents of
this theory. There is no documentation on what, precisely, parents do wrongly in raising boys. There is no documentation that
parents do anything wrong in raising boys.
The problem is because of participation of minority and low-income students.
First of all, the problem exists in societies where there are few minority students, such as Finland and New Zealand. Second,
the problem exists among high income white families. Since white students account for the large majority of entering college
freshmen each year, minority participation in schools would not account for this.
The problem lies in recent social problems in families.
The issue exists in two-parent traditional families. No study indicates that there is a gender difference with students from single
parent families. If this had merit, girls from single parent families would be similarly affected.
Boys today behave badly.
All of the studies indicate that boys behave better today than boys in previous generations.
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is down, pregnancy is down. There are no consistent reports of bad behavior on the part of boys in the workplace.
Boys are lazy and unmotivated.
Boys are not lazy and unmotivated in the workplace.
at jobs.

When the same boys leave school, they are not lazy nor unmotivated

Boys just want to play.
This is true. But it has always been true. And “play” is seen by the best educators as preparation for life. There is no
documentation that boys today want to play any more than their great great grandfathers 100 years ago.
We need to raise boys like we raise girls.
Boys' behavior is different than girls' behavior beginning in the womb. It has not been stated what mothers do differently
with their unborn boys. The only explanation proposed is that boys' behavior in the womb is due to genetic gender differences,
not any problem with mothers.
Boys need more verbal skills.
Females have better verbal skills than males, due to neurology, but that has always been the case, even when boys were a
majority of college students and doing equal to better than girls in school. The data from the Univ. of Mass. Indicates that even
when boys score higher on verbal SATs than girls, their GPA is still lower.
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Thank you for motivating me with
problems.
Strategies for Motivating Boys
•

•

•

•

Become a role model for student interest. Deliver your presentations with energy and enthusiasm.

Get to know your students. You will be able to better tailor your instruction to the students' concerns and backgrounds,
and your personal interest in them will inspire their personal loyalty to you.

Use examples freely. Many students want to be shown why a concept or technique is useful before they want to study it
further. Inform students about how your course prepares students for future opportunities.

Use a variety of student-active teaching activities. These activities directly engage students in the material and give them
opportunities to achieve a level of mastery.
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•

•

•

Set realistic performance goals and help students achieve them by encouraging them to set their own reasonable goals.

Place appropriate emphasis on testing and grading. Tests should be a means of showing what students have mastered,
not what they have not.

Be free with praise and constructive in criticism. Negative comments should pertain to particular performances, not the
performer.

Give students as much control over their own education as possible. Assess them in a variety of ways (tests, papers,
projects, presentations, etc.) to give students more control over how they show their understanding to you..
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Boys in a nutshell
Ideas to support...
Identity
•
Be positive towards boys
•
Find out what the boys in your class like to do – their interests and strengths
•
Use their interests and strengths to establish connections between school and their lives outside school
•
Provide educational experiences that suit the characteristics and needs of boys (once you’ve established what they are!) •
Encourage boys to set personal goals – allow for difference!
•
Allow them to take responsibility for their own actions (and be consistent with consequences)
•
Provide a supportive environment with positive male role models
Relationships
•
Give compliments often (7 compliments for 1 negative comment)
•
Have fun
•
Be real
•
Negotiate rules
•
Encourage cooperation and collaboration (and teach the skills necessary for success in groups)
•
Remind the boys of the rules regularly and reward good behaviour regularly
•
Watch out for and comment on positive changes in behaviour
•
Don’t back boys into a corner
•
Develop positive relationships between student and teacher
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Learning
•
Choose topics and units that they are interested in or identify with
•
Set high standards and work to maintain them
•
Decrease the teacher talk - give quick explanations and instructions
•
Change activities within each lesson
•
Involve movement as much as possible
•
Play games, as they teach social skills
•
Have students evaluate their own work
•
Cater for a variety of learning styles
•
Apply flexible use of time, space and resources
•
Have strong consistent classroom management and discipline policies
•
Celebrate the achievement of boys
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Thank you for allowing me to talk and listen
to others before starting a writing
assignment.
Encouraging Class Participation
Class participation is an important aspect of student learning. When students speak up in class, they learn to express their ideas
in a way that others can understand. When they ask questions, they learn how to obtain information to enhance their own
understanding of a topic.
Class participation also is a valuable learning tool for teachers. Through students' questions, you learn what they don't
understand, and can adjust your instruction accordingly.
Just as speaking in front of a group doesn't come easily to many adults, however, speaking up in class is a struggle for many
students. That struggle might manifest itself in the classroom in a variety of ways -- not volunteering to answer questions, not
asking for help, not speaking up in small-group activities, even not talking in class at all.
As a teacher, you will have greater success spurring a student to speak up if you can figure out why he is reluctant to participate.
Whatever the reason for his reticence, your role is not to force him to speak; doing so will more likely make him clam up than
open up. Your role is to provide a supportive, encouraging climate that helps him feel more comfortable, more confident, and
less fearful of speaking up.
WHAT YOU CAN DO
Create a climate in which students are encouraged to ask questions. Make it clear to students that you want them to ask
questions. Point out that their questions help you by indicating where you might not have been clear. Emphasize that there is
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no such thing as a dumb question, and make sure to not allow students to ridicule a classmate's questions.
Take the student's questions and comments seriously. The student's reluctance to ask a question or volunteer an answer might
be due to a lack of confidence. Help him gain the courage to participate by showing respect for his contributions and giving
thoughtful answers to his questions. Listen attentively while he is talking; do not interrupt him. Try to find something positive
to say about his comments, such as "That's an interesting point. I never thought about it that way" or "That's a really creative
idea."
Orchestrate his speaking experiences to ensure success.
Consider the following strategies:
•
Ask questions you are confident he can answer.
•
Let him know before class that you will be calling on him for a specific question so he can prepare an answer. If you
arrange to call on him, do it early to lessen anxiety.
•
When he does respond, reinforce his comments with positive statements and an encouraging smile.
•
If you ask a question and he blanks out or says nothing, restate the question (perhaps in a yes or no format), or lead him
toward the right answer by providing a clue. Or you might let him off the hook by giving the answer, while saying something
like "That was a tough one," and then moving on.
Be patient when waiting for a response. The student might need more time than normal to organize his ideas and formulate a
response. As a result, he might be slow about answering a question. If so, give him extra time by waiting for an answer a little
longer than you usually do. If other students are clamoring to answer, ask for their patience as well.
Monitor class participation. Monitoring will help you determine who is and who is not participating, and learn whether a
particular student is improving. A simple way to keep track of student participation is to keep a seating chart on your desk and
place check marks next to the names of those students who do contribute.
Provide opportunities for the student to practice his communication skills by taking the time to talk with him privately. The
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idea is to help the student feel more comfortable talking with one person so, in time, he will feel more confident speaking up in
front of a group. Find a few minutes every so often to talk with him about his favorite activities and interests. Or speak with
him when he is doing an art project or a writing assignment. Ask questions, so he can explain what he is doing, but be sure the
questions are non-threatening.
Give the student responsibilities that require communication. You might have to nudge the student to assume those
responsibilities, but don't hesitate to push a little if you are confident he can do them successfully. For example, you might
encourage him to be a class messenger, a teacher assistant, a peer tutor, or the leader of a small group working on a topic he is
familiar with. Make sure to praise his performance even if he struggles with the task.
Observe the student for evidence of a speech or language problem. A student might be reluctant to speak up in class because
he has a speech defect or difficulty putting his thoughts into words. Articulation problems usually are readily evident to
teachers, however, difficulties in language usage can be more difficult to identify. If your observations suggest a communication
problem, bring that to the attention of your school's speech-language specialist, who might want to do an evaluation.
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Thank you for disciplining me up close.
Strategy: Whisper Technique
Instructions: Walk close enough to the student to whisper something like, "Joe, would you please spit out your gum?" Don't
wait for a response. Assume the answer is yes by quickly saying
"Thank you," breaking eye contact, and moving away.
Notes: The Whisper Technique conveys to the student the messages that
You are not afraid.
You care about the student.
You don't want to embarrass anyone.
You accept the student, but not the behaviour.
You don't want to get into an argument.
You trust the student to willingly comply.
By breaking eye contact and moving away quickly, you short-circuit possible power struggles.
Maintaining eye contact and staying in the student's space gives the message that you don't trust the student to comply and you
are there to force him or her to do so. The opposite message is given when you whisper your request, break eye contact, and
move away. This strategy will most likely achieve willing compliance.
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Thank you for making school a better fit
for me.
Is School a Bad Fit for Boys?
•
Why don't young boys do as well as girls in school? Do the requirements of school make it hard for some young boys to
get along with teachers and succeed at learning? Is the problem at school - at home - and in the media?
•
Boys act out in school to assert their masculinity. "Boys tend to resist female authority, in order to feel sufficiently
masculine," says Tobin. "A lot of boy behaviours considered resistant or naughty are simply boys' ways of asserting their
masculinity. And the resulting punishment feels like an attack on the boys' masculinity, so the battle escalates."
•
Boys get into more trouble in school than girls. Boys are more likely to end up in the principal's office for disciplinary
reasons because they are so active when they are with other boys. Boys can come to resent school for that reason.
•
Physical activity is limited in many schools. Budget cuts and inadequate facilities have caused some schools to limit gym
facilities, or not to offer quality physical activity. And often, recess is taken away from children as punishment.
•
Many fathers only show up for athletic events. They are not closely involved with academic pursuits. Boys whose fathers
do attend PTA meetings tend to get better grades than boys whose fathers don't pay attention to academics.
•
The media shows few images of academically successful men. Television, movies and video games focus on men of
action, men with guns, and especially men who are good at sports.
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Thank you for sitting me in a bean bag
when I become angry.
Teaching Coping Skills to Angry Boys
The causes of anger in students can vary drastically. These could include, but are not limited to,
• the boy’s parents getting a divorce,
• having negative feelings about school,
• feeling rejected by peers,
• the boy feeling as though he is not as smart as his or peers,
• and being bullied by another student.
There are many causes of anger.
Unless a boy can cope with anger and express it in a healthy way, it is unlikely that he will experience many positive
consequences.
Suggest using “I-Messages” to express one’s anger. An “I-Message” is an individual using “I” instead of “You” to
express his or feelings. They suggest that an “I-Message” should follow a certain format. First, the individuals should state how
they feel (“I feel…”). Then, state the problem (“when you…”) and why it makes the individuals upset (“because…”). Finally,
the individuals should explain what they would like to happen (“and I want…”).
Get boys to use a “Hassle Log” whenever they feel anger. This log asks participants to explain the situation which causes
them to be angry. Participants are asked where they are, what happened, who else was involved, what they did in the situation,
how they handled it, and the intensity of their anger.
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These methods for dealing with anger can actually become prevention strategies. If students learn these methods, in
future problem situations, they can control their anger before it gets out of control.
1. Explain the "I-Message" in the following way, perhaps written on the blackboard or an easel:
I feel ____________________________________________ (be specific)
When you ________________________________________
(give details of the behaviour or circumstances)
Because ___________________________________________
(this is the hard one: the "why")
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Thank you for using boy-friendly teaching
strategies.
Teaching Methods
1. Whole language instead of phonics (research shows differences between boys and girls in the extent of harm done by whole
language)
2. Collaborative workgroups, which favor social interaction over personal skills and knowledge
3. Desk seating in clusters or pods, instead of directed towards the teacher. Clusters dramatically increase the number of
distractions, and substantial research finds that students (all students) really do learn better when desks face the teacher.
4. Emphasis on multiple simultaneous classroom activities -- a major source of distractions -- instead of focused, whole-class,
engaging instruction.
5. Trend towards "project-learning" that is overwhelmed by play-like art projects and social activities, instead of dynamic direct
teaching of content knowledge and skills.
6. Reduced emphasis in classroom on competition: spelling bees, geography bees, awards, etc.
7. Reduced emphasis in school on competition: valedictorians, GPAs, honour rolls, etc.
8. Assigned literature skewed lopsidedly towards social issues, and away from novels of high adventure, courage, patriotism, etc.
9. Almost total absence of fact-based biography and non-fiction in literature and reading classes.
10. "Modern" textbooks and recommended literature often go to extremes to remove male role models as lead characters and
examples.
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Thank you for letting my parents know
that I am doing OK.
Reporting Progress Continually
The first question parents ask their child's teacher is: "How's my child doing?" In too many schools the answer to this question
has to wait until parent conferences or report card time. Wrong. There should be no surprises when it comes to how well a
youngster is performing, and one of the best ways to assure that is to issue progress reports. Progress reports answer the
"How's my child doing?" question, and they are an easy way to maintain a positive relationship with parents. They're simply half
page forms sent home every Friday. (Some teachers prefer every Monday because it gives them the weekend, and because
students and parents tend to lose things in the Friday shuffle.)
This progress report is easy and effective. It works best if you add a handwritten comment; e.g., Johnny had a great week! or
Have Kelsey tell you about her science test. This progress report provides the information that parents want. It's the kind of
thing effective teachers do. And it's great marketing!
This is the week that was!
All things considered, _____________________________
Had a week that was ___ great ___good ___ so-so ___ not too good
Class work was___satisfactory ___in need of improvement ____unsatisfactory
Behaviour was ___ satisfactory ___in need of improvement ___ unsatisfactory
My child and I discussed this. Parent signature ____________
If you have any questions or comments, please write them on the back of this weekly progress report. Have your
child return the report to school tomorrow. Thanks.
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Thank you for being a male teacher.
Boys enjoy being with other boys - and there is nothing wrong with that. They have fun together in an energetic vivid way that
helps them develop into confident human beings. The trouble is that with male friends you often learn to have to put girls
down to be cool - something which carries through into later life. Too often a boy feels obliged to hide his feelings - about a
girl he likes, for example, or about his best friend - under a show of careless bravado.
At some ages it is common for boys to band together and dismiss things and people which are different. This means that some
of their fun lies in sexist, racist or anti-gay jokes, and it is up to all of us to have the courage to say that such jokes or jibes are
unacceptable, whether we are 14 or 44 years old.
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Thank you for using encouraging and
calming words with me.
‘Right Words’
Gaining control of confrontational situations with your students can be achieved through the proven technique of “Right
Words.” As in many of the martial arts, the goal in using these strategies is to deflect and use the opponents' energy.
“Right Words” Phrases
1. Replace the word "frustrating" with "fascinating" or "interesting."
2. Use, "Perhaps we should consider . . ." when introducing a suggestion to a skeptical person or group.
3. Sit next to oppositional parents and students.
4. Use empathy linked to an action: "I know how you feel. I've felt that way before, and what I've found by trying
__________ it helped things by _________.
5. Say nothing, (drop the rope).
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6. Say the unexpected.
7. Adjust to your audience. Become a verbal chameleon.
8. Never make threats or promises.
9. As a last resort, end the meeting or walk away.
9a) Say, "It doesn't seem like we’re going to solve this here, let's set an appointment with
______________________________. That's where these things get resolved."
10. "You know, I'd be happy to do ___________________. I'm only hesitant because (try to give positive reason here). Why
don't we do (your suggestion) instead?"
11. Four possible responses to an inappropriate comment are:
11a. Ask, "Why would you ask that?"
11b. Ask, "Why would you want to know that?"
11c. Say, "You and I will talk about that later."
11d. Say, “That’s not appropriate.”
12. When needing to build consensus, preface your remarks by saying either:
_____"I'm glad you said that . . .”
_____“After listening to all of these ideas . . .”
13. When someone makes any accusation against you in front of a group, start your response by saying, “I’m glad you said
that.”
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14. End with the phrase, “It’s your choice” after explaining to a misbehaving student the benefits of returning to work versus
the consequences that will occur if he continues to misbehave.
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Thank you for taking me for walk when I
need to talk.
Walk and Talk
1. When walking around campus, take one student with you.
2. Places to go include: your school mailbox, the counselor’s office, and the copy machine.
3. You don’t have to talk about anything “heavy.”
4. You might ask, “What did you do last night?” to start the conversation.
5. Let the student talk. Listen and ask questions about what he likes.
6.

Notice how the student will tell you what he needs.

7. Notice how the student will give you ideas on how to better “hook him” into the class.
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8. You should see significant improvement in your high energy boys after three months or less of using this technique.
9.

Suggestion: After each walk, jot down a couple notes in your teacher binder. Example: Walked with Joey. He’s into ‘Sims
City’ computer game. He said he doesn’t understand two of our vocabulary words.

► Walk and Talk is the single most effective way to transform your worst student into your best.
► Use Walk and Talk every day.
► When you use Walk and Talk, you will reconnect with all the reasons why you became a teacher.
► Walk and Talk succeeds, in part, because when people go on walks they talk and act differently than they would in a
classroom situation.
► Remember that you don’t have to talk about anything during a Walk and Talk.
► Walk and Talk is important because it breaks a pattern; it’s likely that no other teacher has used Walk and Talk with
your student.
► During a Walk and Talk, your student will literally tell you what he needs and why he misbehaves. However, don’t
actively try to glean information from him during walks, as it will work against you.
► If you want to bolster your credibility on campus as a dedicated teacher, try to avoid walking alone. Instead, take a
student with you as often as you can.
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► By using Walk and Talk with your student a couple of times per week, you will make a real, crucial connection with him
within a few short weeks.
► Be aware of any rules and procedures your school has about student-teacher interactions. Never be in a situation where
your integrity and reputation could be put at risk.
► Never leave the class unsupervised.
Teacher Quick Write
Where could I implement Walk and Talk on my campus?

Three times and situations I could Walk and Talk with my students are
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Thank you for not tolerating bullying at
school.
Some men encounter more violence as boys than they do in the whole of the rest of their lives. A boy's world is often a rough
one in which the weak and the losers are picked on simply because they are physically weak. It is a world where you regularly
find yourself forced to stand up for your rights or salvage your pride.
Bullies are the source of much violence in the playground culture and knowing what to do about them can be a major dilemma
for boys. Do you stand up to them at the risk of being badly hurt? Or do you walk away from their taunts and provocations?
Do you carry on walking away while other boys are bullied? It is no comfort to boys faced with this dilemma to know that
bullies generally act the way they do because they have been bullied too - by a violent father, for example. But it can help the
bullies themselves to talk with other boys and teachers about how they have been mistreated - it helps them feel less isolated.
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Thank you for having a sense of humour
and letting me be funny.
LAUGH OFTEN

Successful people know that whenever people smile, but much more when they laugh, something is added to life itself. They
know laughter provides relief from stress and is the perfect antidote to anxiety and depression. Laughter is also extremely
valuable, as noted by Charles Lamb, the English essayist. "A laugh," he said, "is worth a hundred groans in any market."
They fill their lives with the sunshine of good cheer, and always laugh with others, not at them. They laugh at what people do
without laughing at who they are. They think something is funny when no one blushes with embarrassment, when no one
carries away an ache, when nothing sacred is made to appear common, when no one's weakness provides another one's
laughter, when profanity is not needed to make it funny, when no child is brought to tears, and when everyone can join in the
laughter.
They refuse to take either life or themselves too seriously. They look at the funny side of difficulty and are able to handle
problems more effectively by tossing them around, handling them with a light touch, and taking a playful attitude toward them.
They know that a sense of humour helps maintain a proper perspective of what's important and what's not. They deflect
attacks and move away from interpersonal confrontations by using their sense of humour to good advantage. They have found
that humour is an excellent way of bringing people together. Comedian Victor Borge, who has made millions of people laugh,
has often said, "Laughter is the shortest distance between two people."
They know that by being cheerful, they will do more in the same time, will do it better, and will preserve in it longer than
people who are sad or sullen. They know that laughter improves people's complexion, adds spring in their step, and puts drops
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of sunshine and brilliance in their eyes.
Successful people are not concerned when critics complain about their light-hearted approach to life. Instead, they take
comfort in the words of the English author J. H. Leigh
Hunt who said, "Leaves seem light, useless, idle, wavering, and changeable. They even dance. Yet God made them part of the
mighty oak. So He has given us a lesson; not to deny stoutheartedness within because we see light-heartedness without."
A light heart, as winners know, is also a heart full of love.
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Thank you for talking to me in my own
language.
Talk to boys in their language — in a way that honours their pride and their masculinity. Be direct with them; use them as
consultants and problem solvers. "Because boys are miseducated to fear excessive feeling and vulnerability, it is important to
communicate with them in a way that honours their wish for strength and does not shame them...Is communicating with boys
sometimes difficult? Yes, it often is. Is it impossible? Almost never. Only with the most angry, contemptuous, and suspicious
boys is conversation impossible. If you are willing to ask consultative questions, put your emotional cards on the table, and not
be disappointed by brief answers, you can communicate with boys.
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Thank you for smiling at me and using my
name.
Building Rapport with Students

"Rapport" is an important word in the world of teaching. Teachers who have good rapport are usually more successful than
teachers who don't.
But what is good rapport? It is more than just getting along well with students. It is also respect, a mutual respect between
teachers and students.
How do teachers build rapport with students? The tips that follow give some practical advice.
Let students see you at after-school and evening activities, even if you don't have an assigned duty. It shows that you care about
them and your school.
If you're not from the area where you teach, ask a native of your school district to give you a tour. Learning about the
neighbourhoods where they live will help you understand your students better.
Enjoy the students. If you enjoy them, they can tell, and they will enjoy you, too.
Never forget that students are the reason you are a teacher.
Remember what YOU were like when you were the age of your students.
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View yard duty as an opportunity rather than a duty. It gives you a chance to build positive relationships with students outside
the classroom. The efforts will enhance your rapport in the classroom.
Children are not miniature adults. Love them for what they are, not for what you want them to be.
Meet students at the door of your classroom. Smile and greet them by name. You will set a welcoming tone. The personal
contact will also help build rapport.
Try to talk individually with as many students as you can each day. A few personal words will go a long way toward helping you
earn respect and good will.
Listen to students.
Don't take yourself too seriously.
Understand that getting close to students gives them an important reason to succeed - to keep your personal opinion of them
positive. Yes, it is better if they do well just to please themselves. However, at least in the beginning, your opinion may be all
that some students have to lean on.
Remember that a student's hope is that he or she stands out, if not in the world, then at least in your eyes.
Even when they're older and toughened and wise beyond their years, students still want to be noticed. They still want to feel
important. Notice them.
Teachers who have good rapport are usually more successful than teachers who don't.
Don't get too hung up on the way students dress. A student can have green hair and still learn algebra.
Try to pay attention to what movies, TV shows and music your students like. If you know something about their world, you
know something about them.
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Thank you for being fair and consistent
with your discipline.
Use discipline to build character and conscience, not enemies.
"Sooner or later, everybody gets into trouble, whether as a result of his impulsivity, his activity level, or just because he's
human: it is a normal part of growing up. We believe boys need discipline that is clear, consistent, and not harsh. The best
discipline is built on the child's love for adults and his wish to please. If that impulse is respected and cultivated, children will
continue to be psychologically accessible through their love and respect. If they are unduly shamed, harshly punished, or
encounter excessive adult anger, they will soon react to authority with resistance rather than with a desire to do better."
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Thank you for being a positive role model
whom I can admire and learn from.
Emotionally Strong Boys
How do we help our boys express their feelings and grow up to be unafraid of them? How do we help them understand that
they can be masculine — and have feelings too? How do we help them survive the tests of masculinity intact and on their own
terms?
A. Healthy psychological development is typically marked by progressive acquisition and integration of new skills and
qualities.
B. In contrast, traditional male socialization reflects a process of disconnection marked by successive “disavowing” and
loss of qualities essential to boys’ emotional and psychological well-being.
C. The lack of emotional connection is often mixed with a sense of privilege, power, and entitlement that stems from
traditional masculine ideals.
D. Boys often are not taught the language of feelings. They frequently use the expression of anger to show frustration,
sadness, rejection, and other emotions.
E. Understanding the language of feelings helps boys to distinguish between anger and other emotions.
F. Understanding their inner lives empowers boys; it does not make them weak.

Michael	
  Auden’s	
  	
  Teaching	
  Boys	
   51	
  
	
  

Michael Auden’s Teaching Boys
Strategies
Give boys permission to have an internal life, approval for the full range of human emotions, and help in developing an
emotional vocabulary so that they may better understand themselves and communicate more effectively with others.
Recognize and accept the high activity level of boys and give them safe boy places to express it. Boys are tremendously
sensitive to adults who do not have a reasonable tolerance level for boy energy, and when they do sense that a person has a low
threshold of boy tolerance, they usually respond to it as a challenge...
Talk to boys in their language — in a way that honours their pride and their masculinity.
Use discipline to build character and conscience, not enemies.
boys need discipline that is clear, consistent, and not harsh.
Model a manhood of emotional attachment.
Boys imitate what they see. If what they see is emotional distance, guardedness, and coldness between men, they grow up to
emulate that behaviour...The loneliness of men has to be addressed in the lives of boys.
Teach boys that there are many ways to be a man.
Very few boys or men are tall, handsome, athletic, successful with women, endlessly virile, and physically fearless...Boys suffer
from a too-narrow definition of masculinity, and it is time to re-examine that message.
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Thank you for developing a positive
attitude to our classes.
Statement of Positive Intent
Every encounter you have with a group of students or with a parent will have an outcome that you can determine beforehand.
Imagine a lesson where each student finished the class with the concept or knowledge that you wanted to impart. Imagine a
meeting with parents where the parents left with a positive and accurate view of what you wanted from the meeting.
By determining a Statement of Positive Intent before you meet with anyone in a meeting situation can influence the way you
impart knowledge and the body language you use to deliver the message.
By developing Statements of Positive Intent before classes or meetings you greatly enhance the chances of a positive outcome.
The starting point for such a statement is to classify in your own mind what the other people or person will want from the
encounter. Then marry that to what you are going to offer them. Finally, when that message is consistent, wrap the whole into
a poetic vehicle. Try to imagine the one unifying statement that you desire this audience to have at the completion of the
session. For instance, with a parent teacher interview, your unifying statements might be “I want these parents to believe that I
am a competent and enthusiastic teacher and that their child will learn well in my class.” With that statement of positive intent
in your mind you might find that throughout the interview you are using positive words and body language to describe the
teaching process and your attitudes to teaching a program. Because you have behaved in a manner and with words consistent
with your Statement of Positive Intent throughout the meeting the parents have a better chance of taking that message on
board when they leave the meeting with you.
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Here are some shortcut ways to create a Statement of Positive Intent.
1
- Develop a short statement with punch Dr Auden is an enthusiastic and competent teacher who plans and delivers great
Geography lessons.
2
- Ask open-ended questions. Which teacher will get your son/daughter enthusiastic about learning geography?
3
- Use the numeral 3 “3 benefits” Dr Auden uses 3 magic tactics to help your son/daughter to learn these 3 critical
ideas/concepts in geography.

Dr Auden’s classes are

Geotastic!
www.michaelauden.com.au	
  

54	
  

[MICHAEL	
  AUDEN’S	
  	
  TEACHING	
  BOYS]	
   55	
  
	
  

Thank you for being a man I can respect.
Model a manhood of emotional attachment.
"Boys imitate what they see. If what they see is emotional distance, guardedness, and coldness between men, they grow up to
emulate that behaviour...The loneliness of men has to be addressed in the lives of boys. Boys need to be encouraged to initiate
friendships, maintain them, and experience the conflicts that arise in male friendships from different levels of athletic skill,
from teasing, and from competition for the attention of girls. Too often boys lack both the resources and the will to resolve
those conflicts and preserve friendships."
Teach boys that there are many ways to be a man.
"Very few boys or men are tall, handsome, athletic, successful with women, endlessly virile, and physically fearless...Boys suffer
from a too-narrow definition of masculinity, and it is time to re-examine that message...We have to teach boys that there are
many ways to become a man; that there are many ways to be brave, to be a good father, to be loving and strong and successful.
We need to celebrate the natural creativity and risk taking of boys, their energy, their boldness. We need to praise the artist and
the entertainer, the missionary and the athlete, the soldier and the male nurse, the store owner and the round-the-world sailor,
the teacher and the CEO. There are many ways for a boy to make a contribution in this life."
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Thank you for getting to know my
preferred learning styles.
Learning styles, preferences and strategies
Commonly there is a distinction made between ‘learning style’, ‘learning preference’, and ‘learning strategies’, and we need to
talk about those.
Learning style
Learning style is a distinctive and habitual manner of acquiring knowledge, skills or attitudes through study or experience.
Learning preference
Learning preference is the favouring of one particular mode of teaching over another.
Learning strategies
Learning strategies represent the plan of action adopted in the acquisition of knowledge, skills or attitudes through study or
experience.
What does this mean for teachers?
What this means for teachers is that we can have a greater influence over strategies and preferences than over style, and we can
even help people to develop their preferences and strategies through exposing them to different tasks, learning contexts,
resources and experiences. We can even teach people to make effective use of different learning resources and delivery
contexts; and through study skills and learning skills programs we can teach them different strategies. It’s not that we can have
no influence over style, but it is a bit more resistant to change.
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Resource preferences
• Does the boy seek out visually presented resources?
• Does the boy seek printed materials?
• Does the boy prefer practical exercises and demonstrations?
Discussion with individuals
• Listen to the boys, language (e.g. ‘can you show’, ‘I can’t picture it’, ‘I need a diagram or a picture’, ‘can I have a go?’,
‘just let me do it’.
• Talk to individuals about how they respond to their manuals and online resources. Do they look for the illustrations and
diagrams? Do they want the teacher to tell them? Do they want to start practical work, without opening the book?
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Thank you for helping when I screw up.
Helping pupils to recover from setbacks
Circumstances overtake all of us sometimes. Pupils may lose a fortnight due to illness, or have setbacks in their family lives
which knock them out of their stride. Also, pupils often need help in recovering from failure. The following suggestions may
help you to help them to regain their momentum.
•
Assemble your first-aid kit. Build up your own collection of handouts and resources covering key topics in your teaching
which you can issue to pupils. This can assist you to help pupils make up for lost time when necessary.
•
Encourage pupils to ask. Encourage pupils who have missed key lessons on important topics to make lists of questions
about things they can't understand as they work on catching up. Make time to be available to respond to these questions.
•
Encourage peer-group support. Help pupils who have missed something to use their classmates as a resource to help
them catch up. Explain to the whole class how useful it is to explain a topic to someone.
•
Don't look back yet! Suggest to pupils who have fallen behind that it is more important to keep up with what is going on
at present than to try and do all the catching up overnight. Encourage them to catch up a bit at a time, while keeping up
with the rest of the class on current topics as well.
•
Have other ways of catching up ready. For particularly crucial parts of your course, have alternative learning pathways
readily available for any pupils who miss key lessons. For example, turn these parts into small learning packages or
interactive handouts, which pupils can work through in their own time. Also, run 'repeat' (rather than 'remedial') sessions
on these key topics, for anyone who did not 'get it' first time around.
•
Help pupils not to panic. Help pupils who have missed something important to keep it in perspective. It may seem like a
mountain at the time, but once understood, the problem will quickly be forgotten.
•
Encourage pupils to regard 'failure' as a useful stage towards success. Remind them that they themselves are not failures; it
is simply that they have not yet succeeded at the particular task involved.
•
Acknowledge the value of making mistakes. Give pupils examples of how 'getting it wrong, at first' is one of the most
natural ways to learn things successfully.
•
Help pupils took at their tactics. Where pupils are preparing for a resit exam, encourage them not only to explore the parts
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that caused them problems before, but also to analyse the ways they went about preparing for the exam and sitting it.
Indeed, advise pupils that a past failure can be a distinct advantage when it comes to the next occasion.
Tell them about Edison, whose 600th attempt to make an electric light-bulb was successful. He dismissed the rest as '599
ways not to try to make a light-bulb'.
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Thank you for helping me express my inner
feelings.
Hiding Their Tender Selves
•
Boys who subscribe to a very narrow definition of masculinity, who empathize only with toughness, stoicism, and physical
and sexual prowess may hide those parts of themselves that they perceive as too tender and even too smart.
•
Many boys hide their feelings. Boys often think it's OK for girls to get upset and be sensitive, but not for strong boys. As
a result, boys may act less empathetic, less supportive, and less close than they actually feel or want to be. "Crying is a
roadblock to being accepted and identified as a strong male. So one of the first things people do is teach boys not to cry,"
comments Geoffrey Canada.
•
Some boys hide their intelligence. "Boys may also choose to do less well in school, because they think that learning and
homework are something that girls do," notes Thompson. "For some boys (and this depends a lot on social class and
context), doing well at school is incompatible with being perceived as adequately masculine," adds Joseph Tobin. "If a boy
gets praised for good academic performance in front of classmates, he may then misbehave to earn back their respect for
his masculinity."
•
Boys hide their compassion as well. "Boys live in fear of being identified as soft so they self-correct," says Canada. "A nice
girl comes up to you and compliments you for helping her little brother, but other boys say, 'You did what?' So, as leaders,
we try to get boys away from this group, so they explore what they feel and care about — but they won't do this in front
of other boys."
*
Show boys it's OK to feel your feelings. "Boys begin to turn off their emotions in the process of transforming themselves
into the kinds of hypothetical males they want to be. Part of our jobs as men is to continue to talk with boys about how
they feel and how we feel," adds Canada. We need to begin to share that men do cry and that this has nothing to do with
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your masculinity. We need to explain to boys that developing their emotional lives will allow them to be better men, to be
well-rounded, more mature, better able to raise a family and keep a job; that they've been sold a bill of goods around
maleness that has hampered many of them."
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Thank you for looking after yourself.
How to continually grow as a teacher

Taking Care of Yourself
Teaching is a hard job. It is hard to be "on" day after day after day, especially if you have a cold or didn't sleep last night or just
feel generally out of sorts. It takes energy to motivate others and to deal with dozens of different personalities, learning styles,
abilities, levels of accomplishment and family backgrounds.
You don't want to be a victim of teacher burnout before you have really begun. It is essential that you take steps to preserve
your energy and enthusiasm for teaching. Try some or all of the ideas that follow.
Never make major writing assignments due the day before vacation. You need a vacation, too.
Take lots of vitamin C. Cold and flu season lasts from April through the middle of October.
Don't expect a social life until summer.
Don't try to be an interior decorator. Let students do the bulletin boards, unless it's something you really enjoy. You'll have
more energy for other things.
You will spend a lot of time in your classroom. Make a comfortable spot for yourself. If you need a high stool to perch on
as you talk to a group, get one. If a comfortable pillow in your chair will help, buy one. Invest in coloured paper clips or bright
file folders or a Far Side desk calendar - whatever will make your area feel comfortable and pleasant to you.
Take time out for yourself. Set aside time regularly for something you enjoy - taking a dance class, knitting, playing on a
soccer team, for example. A teacher with a life is better than a teacher without a life.
Invest in a good quality, roomy briefcase - one you love. You will be carrying it back and forth from home a lot.
Feel glad that you are doing one of the most important jobs in the world. Your impact may not be felt for a while, but trust that
you are having an impact on the future, through the young people you teach.
Learn how to operate and maintain all equipment VCRs, the copy machine, the overhead projector, etc. Don't depend on
others to operate them for you.
Don't feel guilty cutting into the front of the cafeteria line. The students don't have to go back to the classroom, eat, grade
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30 tests before next period, check the mail in the office, call a parent, pick up an overhead projector from the library and fill out
six forms for the teacher all in 25 minutes. You aren't a student anymore. You deserve certain privileges, just as you now have
certain responsibilities.
Keep a journal. It will help you vent, let you brag to yourself about your accomplishments and become a place for you to
record memorable incidents.
Invest in a simple tool box. It's sometimes easier and faster to fix a loose screw yourself than to wait for a custodian. When
you have three dirty coffee cups on your desk it's time to do some cleaning.
Don't sweat the small stuff.
Don't watch too many Hollywood movies about teacher success stories. They will only make you feel inadequate.
Remember that the movies are only loosely based on real life. They don't show you all the ordinary days.
Take home only work you plan to do. Never take papers you think you might have time for. You won't.
Keep learning. Go to conferences, take classes, read. To be a great teacher, you must remain an avid learner.
Exercise, eat right and get enough sleep at night. Being fit is half the battle.
Keep a pair of latex gloves handy for medical emergencies in class or on the playground.
Learn CPR and other first aid techniques.
If you don't have a chance to go to the bathroom until fourth period every day, you might want to think twice about that
second cup of coffee in the morning.
Do not take on too much in your enthusiasm. A tired or stressed out teacher is not the most effective teacher. Know your
limits. Sometimes it's okay to say no.
Make a "good stuff" file for yourself. There will be days when you wonder, "Why didn't I become a stock broker? I have
absolutely no talent for teaching." On those days, dig out the file with the good stuff in it: the note that says, "You're my
favourite teacher," or the evaluation from the teacher that says, "Excellent lesson!" or the note that just says, "Thanks."
Designate at least one day of the weekend as a "No Schoolwork Day."
Keep an emergency folder with generic lesson plans for substitute teachers. If you come down with the flu, the last thing you
want to do is drag yourself out of bed to write out detailed lesson plans.
Learn that a sense of humour is more valuable than the best lesson plan.
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Self Management
When situations are changing, the most important area you need to manage is yourself. While you may have only limited
control over a change in your organization, family, or life, you always have some control over yourself. You control how you
respond, what you do, and what you think and feel. Managing yourself through change involves mobilizing your best assets and
creating your own best strategy for moving through the change curve.
During the change process it is common for people to feel that they are out of control, powerless, and unable to help
themselves. Sometimes they see themselves as victims. Their attention is focused on what they can't control. A change master,
however, is a person who pays attention to the precise areas where he or she can make a difference. Most people, when given
the choice to feel more powerful, will take it. But the type of personal power that change masters have does not make them allpowerful. Their power is not getting other people to do things - it is getting themselves to move towards their goals. It is an
inner experience of capability.
Burnout, boredom, and frustration grow when you focus on what you cannot do, or on how limited you are. Personal power
comes from focusing on what you can control and on the actions that you can take to reach your goals. Taking responsibility
for what is happening increases your personal power. This often involves risk. It also takes away the opportunity to blame
someone else for your failure.
To increase your personal power over change:
Take care of yourself-physically, emotionally, and mentally. Create a positive internal climate that is receptive to change.
Then, create a strategy to take action to deal with the new situation.
Face the Future
Some people respond to a change at work by feeling they have to do everything possible to save their job. They take a
defensive attitude, assuming that change will make things worse. When you work for an organization for a long time, you have
made a considerable investment. Since you haven't been in the job market for a long time, you may not know how employable
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you are. Holding on to your job for dear life can make it hard for you to see clearly. There may be not only a place for you after
the changes in your workplace, but one that is more important than your previous responsibilities. Don't close off important
options by assuming that all will be negative or that this is the only place for you.
Creating a Positive Inner Climate
When you experience a change, you need to learn to draw on reserves and inner potentials you may not realize you have. This
involves looking into yourself and seeing yourself as capable, valuable, and able to make it. Developing personal power begins
when you shift your inner thoughts toward what you can do to make a difference. Your actions will usually follow.
Respect Yourself: You Are Not to Blame
The key resource in managing change is you. Examine how you treat yourself. Are you expecting too much? Some people are
pessimistic and subject themselves to negative self- talk questioning their ability or forgetting what they have already
accomplished.
A positive attitude begins with a feeling of self-respect and caring. Expecting to incorporate the new ways of change in a few
days will add to your burden. Worrying about the "what- ifs" and "should-haves" is not helpful either. Remember to recognize
your strengths and accomplishments. Reward yourself for past achievements. Don't wait to be recognized by others, because in
times of change people often have their attention turned elsewhere.
Trading in Your Old Expectations
Change represents a disruption in your set of expectations. How will you be treated? What -you can expect? Change can affect
everything about the way things are done. Many people waste valuable energy bemoaning the loss of the old ways ("The
previous manager wouldn't have done this"), or comparing the old with the new ("The old way was much better; this way is just
dumb"). It would be much more profitable to focus on how to do new things even better.
Saying Goodbye
Many times during a major transition you will find yourself holding on to an old set of expectations, or feeling upset about
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saying goodbye to the familiar. Let yourself feel the loss. Then let go and move on. The new ways should be viewed as neither
right nor wrong, neither better nor worse, than the previous ones. They are simply new, and need to be learned, practiced, and
judged on their merits. Often, you will not know enough about how a decision was made, or why something is done the way it
is, or how it will feel when you are accustomed to it, to really evaluate it.
During change, things aren't going to return to "normal," because there is no “normal" to go back to. You'll just waste precious
time that could be spent learning new skills. There is never enough time, so don't throw away the time you have.
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Thank you for encouraging me to trust in
my own abilities.
A student's self-esteem has a significant impact on almost everything she does -- on the way she engages in activities, deals with
challenges, and interacts with others. Self-esteem also can have a marked effect on academic performance. Low self-esteem can
lessen a student's desire to learn, her ability to focus, and her willingness to take risks. Positive self-esteem, on the other hand, is
one of the building blocks of school success; it provides a firm foundation for learning.
The challenge in working with children with low self-esteem is to restore their belief in themselves, so they persevere in the
face of academic challenges. You do not need a formal program to promote self-esteem, however. Educators shape self-esteem
every day, in the normal course of interacting with their students.
Although you cannot teach a student to feel good about himself, you can nurture his self- esteem through a continual process
of encouragement and support. At its most basic, that means showing appreciation for the things he does well, expressing
confidence that he will improve in the areas in which he doesn't do well, and adapting instruction so he can experience success.
WHAT YOU CAN DO
Praise the student in a specific and genuine way. Students are experts at distinguishing genuine feedback from empty
compliments. They learn to dismiss vague words of praise as insincere, and perhaps even phony. Comments that suggest
thoughtful appreciation of their work, on the other hand, are meaningful to them. Toward that end, let the student know in
specific terms what you like about his work or behaviour. If he is progressing slowly, praise him for small steps forward. If you
sense that he's uncomfortable being praised in front of his classmates, tell him in private or in a note.
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Show the student tangible evidence of progress. Expressing confidence in a student's ability is important; pep talks alone might
not be enough, however. Help the student appreciate his own improvement by pointing to concrete signs of growth -- perhaps
by taping an oral reading at the beginning of the year and comparing it to a later performance, by showing him papers from
earlier in the year and contrasting them with later papers, or by demonstrating that the maths problems he struggled with
during the first marking period now come easily to him. You might also have the student place in a box index cards with
spelling or reading words she has mastered.
Showcase his accomplishments. You might read one of the student's compositions to the class, display his artwork on a bulletin
board, have him demonstrate how to do a maths problem, or, in the case of an ESL student, invite him to speak to the class in
his first language. If the student has a particular hobby or interest, suggest that he talk to the class about it. If necessary, have
him rehearse his talk in advance.
Help the student feel important in class. You might give the student an important classroom job or find ways in which he can
help others. Tell him you are giving him the responsibility because you are confident he can do it well. For example: have the
student take care of the class rabbit, deliver lunch money to the office, collect homework, help another student with a
computer problem, read aloud the school's morning announcements, answer the school phone while the secretary is at lunch,
or tutor a student in a lower grade.
Engage the student in conversation about her interests. A student can gain self-esteem from involvement in activities he cares
about. Find a few minutes every day to talk with his about her favorite hobbies, sports, television programs, or musical groups.
If necessary, ask his parents for the information you need as a basis for talking with him. Suggest to the student ways in which
he can pursue his interests in greater depth. You might even bring in a book or item from home related to one of his interests.
Help the student deal with adversity. If the student encounters academic difficulties, help him appreciate that failure is a normal
part of learning and that everyone experiences disappointment or frustration at some point. Acknowledge the student's
frustration, and then move on to help him develop strategies for improvement. Express your confidence that --with hard work
and your support -- he is likely to succeed.
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Encourage a sense of belonging. Students with low self-esteem often are isolated from their classmates. You can promote a
student's peer involvement with others by finding ways to integrate his into activities that are take place both in and out of
school. You might organize a group activity that includes him. Or ask a couple of friendly and accepting students to spend time
with him during recess or lunch. If students pair up for class activities, assign the student a kind and easygoing partner. You
also might want to encourage the student's parents to arrange additional social contacts with classmates, perhaps suggesting
potential playmates.
Inform parents of their child's successes. Teachers are quick to let parents know when their child has a problem. They are not
nearly as diligent about notifying parents when their child is successful. Consider sending home a note or calling parents when
their child does something noteworthy. Tell the student you are doing it. The gesture might take only a couple of minutes, but
it can brighten the student's day and engender positive responses from the parents to their child.
Classroom How To's for Building Self-Esteem
1. Create a Sense of Purpose for Your Students. Convey expectations, elicit student goals and assist them in setting realistic
ones. Share your own goals. Build confidence and faith.
2. Convey a Sense of Control. Make sure that your students know they have a choice over their feelings; That others don't
make them angry or upset or happy, that they can control feelings themselves.
3. Establish a Sense of Security. Develop self-respect through words and actions. Build trust, set realistic rules and limits.
Enforce rules consistently.
4. Create a Family Democratic Atmosphere. When appropriate, allow students to make choices and feel more powerful.
Give freedom when possible and allow students to participate in decisions.
5. Create a Sense of Belonging. Have students feel part of the family. Be warm, loving and accepting. Create responsibilities
of group membership. Encourage the acceptance and inclusion of others.
The most useful is to live and embody it so that it forms a weave or a thread throughout the entire school year
6. Create a Sense of Competence. Have students learn and do tasks they consider important. Provide encouragement,
strokes and support. Aid them in self-evaluation and provide recognition and rewards.
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7. Create a Sense of Identity. Make sure that students know who they are, their strengths, their uniqueness and specialness.
Aid them in assessing their qualities and provide unconditional acceptance and love.
Of all the things you can do in the classroom, one of the easiest and most powerful ways to weave in healthy self-esteem is with
appreciation and acknowledgement.
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Thank you for helping me to read.
Helping pupils who don't read well
Not being able to read as well as those around one can seem to pupils like a major catastrophe - particularly in an education
system that bases much of its assessment on pupils' skills in reading and writing. The following tips may help redress the
balance a little.
•
Say things as well as writing them. When setting tasks, provide your briefing orally as well as in writing or print. Make it
clear you don't mind repeating the task briefing again for anyone who wishes to hear it once more.
•
Find out who needs help. Try to identify pupils who have genuine problems with reading, and ensure that they get
specialist help from those trained to diagnose and assist pupils with reading problems.
•
Mind your language! Use short sentences whenever possible in written tasks and instructions. Reading difficulties are often
simply problems in the interpretation of long complex instructions. Consider how the subject-specific vocabulary you use
may cause problems to those not familiar with it.
•
Put reading into perspective. Remind all pupils that skills in the use of words, and the interpretation of words, are only a
small part of what it is to be a successful human being. Remind them that caring, compassion, humour and patience are in
fact much more important qualities than the mere ability to use and interpret printed or written words.
•
Make assessment less dependent on reading skills. Vary the forms and processes of assessment you employ, so that
success does not depend inordinately on pupils' ability to read and interpret written or printed questions. Use spoken
questions and instructions as well.
•
Use some tasks where reading is not too important. Incorporate tasks and exercises which do not depend on reading
skills. Where appropriate, single out pupils for praise, when you know of their problems with tasks which would have
involved reading skills.
•
Help pupils preserve their self-esteem. Don't allow pupils with reading difficulties to think that they are mentally
subnormal' or 'strange'. Keep in mind that it is probably just one small area of intelligence that they have problems with,
and that they may be highly gifted in other areas.
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Help with spelling, as well. Pupils with reading problems often have difficulty with spelling. Identify new vocabulary and
help pupils learn to spell new words. 'LCWC' (Look, Cover, Write and Check) is a useful technique for self-help. Spelling
ability is not magic: it is essentially a visual skill.
Help pupils build confidence and motivation. Spend additional time with pupils who seem to have difficulties interpreting
written or printed words. It can sometimes be the case that they just need reassurance and confidence-building.
Never stop explaining. Use 'WIRMI' - 'What it really means is . . .' as a way of helping pupils put into heir own words the
meanings of longer sentences or instructions, and encourage pupils to compare interpretations with each other.
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Thank you for showing me that I am OK;
that I can like myself.
Helping pupils who don't believe in themselves
Personal self-esteem is important for everyone (including ourselves). Human nature being what it is, there will always be a
proportion of pupils who (sometimes for very complex reasons) underestimate themselves. Don't think that you can solve the
world's problems by yourself! You'll have too many of your own at first. You may wish to concentrate on teaching and
surviving yourself in the early stages! However, some suggestions on how to help pupils with low self-esteem are given below.
•
Capitalize on their successes. Remind yourself about how self-belief usually comes through success. Try to ensure that
pupils who have a self-esteem problem are given things to do in which they will demonstrably succeed. It can help to
break something up into more manageable tasks where such pupils can succeed, before going on to the next stage.
•
Be aware of sensitivity when giving feedback. Take particular care when giving feedback to pupils who may be sensitive
because of a self-esteem problem. Avoid the use of any negative 'final language', including such words as 'not satisfactory',
or 'wrong'.
•
Help pupils identify their strengths. Help pupils who are feeling low on self-esteem by reminding them about things that
you already know they are good at, and where you can point to evidence which convinces them of their achievements.
•
Help pupils accept their weaknesses. Encourage pupils to regard weaknesses as not-yet- developed strengths. Help them
to believe that the fact that they can't yet do a thing does not mean they can never do it.
•
Show that weaknesses are really opportunities to grow. Suggest that pupils regard weaknesses as opportunities rather than
threats. Show them that being aware of a weakness is in itself a strength, and a cause for positive self-esteem.
•
Suggest that low self-esteem is part of anyone's normal life at times. Remind pupils that most people go through periods
of low self-esteem as a perfectly normal and natural part of growing up and developing. Where possible, give illustrations
of your own feelings and approaches during such times.
•
Help pupils find out what makes them tick. Do a group exercise with pupils, asking- 'What sorts of things make you feet
Michael	
  Auden’s	
  	
  Teaching	
  Boys	
   73	
  
	
  

Michael Auden’s Teaching Boys

•
•
•

good about yourself?' Several pupils may discover positive factors about themselves that they had not consciously thought
of before.
Help pupils to share feelings. Encourage pupils to go public with (at least some of) their feelings. This will need handling
with sensitivity and tact. For example, have a 'feelings washing line' at the side of a classroom, where pupils can peg a
piece of paper saying how they feel today and why.
Devise tasks where pupils will succeed. Have a stock of small useful tasks you can give out to pupils who need a boost in
their self-esteem tasks which you know they can succeed at, and which will be seen by others to have been useful and
successful.
Don't forget your own feelings. Monitor your own self-esteem, and the contributing factors and circumstances. We never
stop learning about how our own minds and emotions function.
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Thank you for helping me understand
about being responsible.
Rules are meant to control, not to inspire.
Rules are necessary in games. Between people, however, rules result in adversarial relationships because rules require
enforcement. In addition, rules are often stated in negative terms and imply an imposed consequence if not followed.
Rules place the teacher in the position of the enforcer, a cop, wearing a blue uniform with copper buttons—rather than that of
a teacher, coach, mentor, facilitator of learning, or educator.
Enforcing rules often results in power struggles that rarely result in win-win situations or good relationships. In fact, they often
result in reluctance, resistance, resentment, rebellion, and even retaliation.
Upon analysis, you will see that rules are either procedures or expectations. Rather than relying on rules, therefore, you will be
much more effective if you teach procedures, which is the essence of good classroom management.
Rules are "left-hemisphere" oriented. They work with people who are orderly and structured. "Right- hemisphere" dominant
students act randomly and spontaneously. Teaching procedures--rather than relying on rules--is significantly more effective
with this type of student.
Rules aim at obedience, but obedience does not create desire.
Also, communicate by painting pictures of what you WANT, not what you don't want. If you tell a person what you do not
want, the person immediately visualizes the opposite because the brain visualizes; it does not picture text or words.
Therefore, instead of posting "Rules" that focus on obedience, consider posting "Responsibilities" that empower and elevate.
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Responsibilities
HAVE MY MATERIALS
BE WHERE I BELONG
FOLLOW DIRECTIONS
DO MY ASSIGNMENTS
BE KIND TO OTHERS
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Thank you for helping me to talk with
you.
Getting pupils to talk to you
When pupils are talking to you, you have their undivided attention. The more you can get them to do the talking, the more
learning they will achieve.
•
Invite questions from individual pupils by name. Give them the chance to explain more about their questions, so that
everyone becomes interested in the answers.
•
Make full use of the questions pupils ask. Ask the class if anyone is willing or able to answer a question which a pupil has
asked. Give volunteers every encouragement to answer.
•
Don't 'put down' incorrect answers from pupils. Gently confirm that the answers are not yet quite correct, and invite
further replies from any pupils who have further ideas.
•
Ask questions in an interesting way. Make it appear that you really don't yet know what the answers may be. Draw the
answers out of pupils, by asking them leading questions, which help them to arrive at sensible answers.
•
Encourage pupils to contribute their own questions. Help pupils themselves to think of the questions that the class needs
to address. If the class 'owns' the questions, more pupils will be interested in the answers to them.
•
Be available as an expert witness. Arrange one-to-one times, where any pupil can come to you, and ask you anything, or
tell you anything. Use what they ask or tell you as an agenda for future class discussions or activities.
•
Be someone who can find someone who knows. Make it clear to pupils that they can ask you (or tell you) about anything
at all, but that you can't be expected to know all the answers - but you can find someone who does.
•
Let pupils into selected parts of your world. Talk to classes about 'shareable' things in your own life from time to time, to
help the pupils appreciate that you too have feelings and emotions. But handle personal anecdotes with care; it's easy to
become boring,
•
Accept silly questions. When pupils ask 'silly' questions, or say 'silly' things, treat them as perfectly reasonable questions or
Michael	
  Auden’s	
  	
  Teaching	
  Boys	
   77	
  
	
  

Michael Auden’s Teaching Boys

•

comments, encouraging other pupils to ask questions or make comments.
Bring everyone in. Identify those pupils who don't ask questions or give comments, and try to draw them into discussions,
for example by giving them the responsibility for taking charge of a group discussion of a matter arising from a question
that has already been asked.
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Thank you for giving me ideas of what
to do when I have finished my work.
‘I’m Done — What Can I Do Now?’
A significant problem for teachers is that we’re required to aim for “the middle” to reach most of the class. Then, during
independent practice, the gifted kids finish early and yell out, “I’m done!”
Don’t let them simply sit there and do nothing! Remember to tell your students that life is made up of time. When you waste
your time, you waste your life.
Of course, enrichment and accelerated activities are a regular part of the gifted student’s calendar. However, on a day-to-day
basis, it is often difficult to plan enrichment activities for each lesson. So when our speedy students cry out, “I’m done,” we
often ignore them or scramble for some kind of assignment while we assist their peers.
Here’s a great solution!

Create an “I’m Done” poster!
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What To Do When I’m Done
	
  

Write

	
  

(Poems,	
  Songs,	
  Letters,	
  Compliments)	
  

	
  

Organize 	
  

(your	
  backpack/binder,	
  the	
  classroom)	
  

	
  

Read 	
  

	
  

(textbook,	
  free	
  reading	
  book,	
  magazine)	
  

	
  

(maps,	
  pictures,	
  art	
  work)	
  

	
  

Draw 	
  

	
  
Also	
  consider	
  these	
  things	
  to	
  do:	
  
	
  
Homework	
  
Internet	
  
Puzzles	
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Thank you for bringing other men into
our classroom to learn from.
Using Mentoring as a means to influence Boys’ Feelings and Behaviours
The challenge for boys in today's world is greater than ever. Boys have too few positive role models and far too many negative
examples of masculinity. Gangs, drugs, Internet pornography, and teen pregnancies compound this critical time in a young
man's life. Too many good boys get caught up in a path they may not have chosen if they had a mentor to help see options,
weigh consequences and make positive choices.
• Divorce rates are over 50%
• Over 40% of families are single parent with mum as head of the household.
• Boys are seeking honour and respect through threats and acts of violence. When a young man takes a risk, he is begging
for attention.
• Use of alcohol, tobacco and other drugs continues to be a rite of passage for many boys.
• Boys suffer from sadness, fear and anger in a culture of cruelty and are taught not to express their feelings
• Fewer healthy mature men are taking on a mentoring role to guide and nurture boys
Your challenge is to:
• Build self esteem
• Provide a unique and safe place where boys can interact with committed, conscientious men
• Encourage boys to be men of honour. To seek and speak the truth.
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•
•
•
•
•
•
•
•

Help boys discover and develop their individual strengths, talents and gifts.
Mentor positive male role models
Challenge boys to live lives of responsible action and make a meaningful impact in the world.
Teach boys how to resolve conflicts and ask for forgiveness.
Support boy's dreams to find a personal mission
Praise the greatness in each boy.
Give boys hope, confidence and courage.
Develop a program that addresses core issues facing adolescent boys.

Boys act out for a reason. Once that reason is revealed, they are better able to make conscious choices.
Teacher Quick Write
• Think of ways that your school might use mentoring/role models as a way to positively influence male students..
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Thank you for helping me understand
maths.
Helping pupils who don't do maths well
Many people (not least we teachers!) remember their time learning maths at school with little affection. Indeed, this can lead to
feelings of mental block against anything numerical or algebraic. Probably, maths is the hardest subject of all to teach really
well. The following suggestions focus on how maths is learned best. Try to make maths fun and accessible sometimes.
•
Accept that numbers are a foreign language! They can't be read in the same way as sentences, or heard in long sequences.
When pupils have difficulties, try to find out if they understand the stages leading up to the points where their problems
are. Maths is about building bricks and if a key brick is missing, the whole process is blocked.
•
Celebrate mistakes! Remind pupils that getting something wrong is as useful as getting it right, if the cause of the mistake
can be tracked down and isolated. Give praise for each and every stage that is understood and done correctly.
•
Help pupils detect mistakes for themselves. From time to time, use a 'spot my mistakes' exercise on the blackboard (or in
handout materials). Plan to show pupils the most likely sorts of mistakes they may make, giving them the opportunity to
identify the mistakes without the embarrassment of having made them themselves. Develop pupils' feel for the right sort
of answer (estimates) so that they become better at recognizing answers which are silly.
•
Remind pupils of the importance of practice. Maths is learned by doing maths - not watching someone else do it. Include
plenty of practice to help pupils consolidate things they have just learned.
•
Never mind the speed, is the answer right? Be careful not to place too much value on speed. Pupils who can do something
successfully but slowly are in a position to speed up in due course, but may become entirely demotivated if they feel under
immediate pressure to get things right quickly.
•
Give pupils the chance to learn by explaining. Let pupils who have got something, right explain to others exactly how they
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•
•

•
•

did it. They can remember how they learned it themselves, and can often communicate this better than someone who has
known it for a long time.
Let pupils see how others tried it. It is useful to get pupils to mark each other's work in informal tests and exercises. This
can alert them to the sorts of mistakes to avoid, as well as to the correct way to approach problems or tasks.
Arrange competition between groups rather than between individuals. Try getting pupils to work in threes, in a problemsolving game, where each trio is given a different problem (of a similar standard), and the trios compete as to which can
solve the most problems in half an hour. There is often no 'right' means to getting the correct answer. Different pupils
will understand and use different methods. Try to encourage this in your explanations and praise.
Have practice material at hand. Have available a bank of handout sheets of problems to practise with, and encourage
pupils who need such practice to do them. Give different pupils different sheets, to avoid the wrong sort of collaboration.
Work out your priorities. For the majority of the class, it is probably more important to cover the basics soundly, rather
than to progress into advanced maths. That said, have some difficult problems available to give to those pupils who will
respond positively to the challenge.
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Thank you for understanding my need to
move often.
Can Boys Really Not Sit Still?
Boys have a biological imperative" to move more, because they have 15 percent more spinal fluid. Their body is really an
extension of their brain.
Because they are unable to follow directions as well as girls do, boys get identified from the start as behavior problems, ADD.
Maybe he's just a boy and he can't just sit still.
Teachers must change their attitudes toward boys and look past their poor work habits to find ways to encourage them
academically. Too many boys give up too soon.
Teachers need to be trained about how boys' and girls' brains are wired differently and what that means in terms of how we
structure our classrooms.
For example most teachers believe if the children are sitting quietly, good teaching must be happening. That's absolutely false.
How quiet the classroom is has nothing to do with how much learning is going on.
It's important to create more experiential lessons and to make sure kids participate in activities like recess, music and art.
We have to recognize their behavioral tempo, to let them move around. We've actually put rolling coasters on the chairs. Kids
move around the room [to different activities]. They're not given a demerit; they're given support to get out of their chair and
manipulate things.
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Thank you for giving me opportunities to
work effectively in groups.
Helping pupils to learn together
Pupils learn a great deal from each other. Often they can understand something more easily when someone who has only just
understood it is explaining it to them. Most pupils enjoy working in groups for at least some of the time. The following
suggestions may help you get the most from group work.
•
Be up front with pupils about your reasons for using group activities: talk to them about the benefits of cooperative
learning.
•
Plan for collaboration rather than competition. Devise group activities in which tasks can be shared out between group
members and expertise can be shared.
•
Help pupils help each other to learn. Encourage pupils to quiz each other, giving them practice both in working out
sensible questions to ask, and in answering questions informally.
•
Involve pupils in each other's assessment. At its simplest level, this could mean checking each other's answers against a
model answer given by you. More sophisticated forms of peer assessment can be encouraged subsequently, with pupils
giving each other feedback against given or negotiated criteria as their evaluative skills develop.
•
Give pupils opportunities to teach one another: teaching someone else something is an excellent way for them to
consolidate their own learning (as we teachers know!).
•
Use different kinds of groups. When putting pupils into groups for collaborative activity, think about group formation.
On different occasions you might like to put them into friendship groups, ability-based groups or learning teams, where
you try to balance the range of skills and abilities in each group.
•
Remain aware of feelings. Be sensitive about coping with interpersonal problems within groups. There is no point forcing
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pupils to work together if they can not stand each other. It may be necessary to have contingency plans to change group
formations if problems occur.
Avoid passengers. Monitor group activity to ensure that groups do not carry passengers, prepared to piggyback on the
efforts of others.
Distribute any burdens. Change the composition of working groups at intervals so that any unpopular or difficult pupils
are not always working in the same groups.
Let groups share their products. Let groups have opportunities to benefit from the learning of other groups through the
use of display materials, presentations and so on.
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Thank you for understanding the allure
of my peers.
Peer pressure
The dreaded 'P' word strikes fear into any concerned parent's heart. Try to convince your daughter that it doesn't matter if she
has the same shoes as her friend and you won't succeed - for the simple reason that it does matter. A lot.
For boys, the pressure is less likely to be about fashion than attitude. If you want to win the respect of your peers, you have to
be 'cool'. And 'cool' boys don't do homework. "Boys can be given a very hard time if they study," says child psychologist,
Jennie Lindon. "Swots and boffins have always been ridiculed. It's the psychology of the pack. No one wants to stand out."
The solution:
You can never eliminate peer pressure, but you can dilute it by:
•
Providing a balancing influence at home by putting a high value on learning. Don't say: "You have to work hard so you
can go to university". For a boy already weighed down by the thought of years of school stretching ahead of him, this will
not seem like a reward. Instead make it clear that what education buys you is the luxury of choice.
•
Taking care not to embarrass your son in front of his friends by making him do his homework while they're round or
talking about any test results at the school gates. Your son has to know he can do his work without losing credibility with
his mates, so keep a lid on it!
•
Not dismissing or belittling his friends. Like it or not, these are the people who provide your son with a sense of status
and belonging.

www.michaelauden.com.au	
  

88	
  

[MICHAEL	
  AUDEN’S	
  	
  TEACHING	
  BOYS]	
   89	
  
	
  

Thank you for building a boy-friendly
school.
10 indicators of a boy friendly school...
1. KNOWS HOW IT IS DOING WITH BOYS AND CAN TELL YOU This means the school gathers and uses statistics
and records on how individual boys, groups of boys, and all boys are doing on a range of criteria such as: engagement in school
activities and life; academic effort, progress and outcomes; behaviour and relationships; broad range of academic, sporting,
social and leadership. Q: What statistics and records does your school publish about boys’ progress?
2. HAS POLICIES AND PRACTICES BASED ON A POSITIVE APPROACH TO MALE IDENTITY This means the
school community figuring out what it values in boys and men by seeking the opinions of boys, (and girls, fathers, mothers, etc)
and actively seeking to celebrate these values in the boys. Q: Does your school have a values, mission, and action statement
about educating boys?
3. USES TEACHING, LEARNING AND ASSESSMENT STYLES THAT DRAW ON BOYS’ STRENGTHS This means
recognising likely maturational, physical and social differences between boys and girls and having positive approaches to them –
eg possible late starting for boys; physical, activity-based teaching and assessment methods in all grades and all subjects;
teaching and assessment strategies that cater for kinesthetic, visual and musical intelligences as well as linguistic and logical. Q:
How does your school accommodate the specific developmental, physical, social and learning needs of boys in its’ teaching and
assessment?
4. HAS BEHAVIOUR POLICIES AND PROCEDURES TO ASSIST IN POSITIVE IDENTITY AND
RELATIONSHIPS. This means procedures that are based on agreed positive values with the aims of having fair equitable and
fun relationships between all members of the school.
Male and female staff should model these relationships. Q: Do teachers shout at children in this school?
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5. HAS SCHOOL STRUCTURES THAT ARE LIKELY TO SUIT BOYS. This means providing a flexible structure which
can allow for: single sex classes for some subjects at certain ages (eg. Yr 3, and middle school years); school to work programs;
longer periods in morning; 2 year periods with same class/teacher. Q: How does your school cater for different learning needs
of boys and girls?
6. ENSURES THAT BOYS HAVE ACCESS TO A RANGE OF MALE MENTORS AND MODELS This means
recognising that male staff and volunteers have a particular role in relation to boys. It also requires tackling the question of
what qualities the school is looking for in male staff (apart from being male) Q: How do you select male staff here?
7. IS DEMOCRATIC For all students, but this should include boys, there should be real participation in deciding how the
school is run. Not just the style of uniform, but real issues of classroom teaching and learning and what the school offers. Q:
How are boys involved in decision making here?
8. OFFERS MANY WAYS TO GAIN RECOGNITION Not all boys are good at maths or footy. There needs to be ways
that all the boys can gain recognition. Highly competitive regimes with prizes for the top few do not suit boys. Q: How do shy,
overweight, arty or mid-range boys achieve recognition at this school?
9. INVOLVES FATHERS AND FATHER FIGURES The ratio of female to male volunteers in primary schools is about 6 to
1. In high schools there are even fewer male volunteers around. It is a myth that dads are too busy, or don't care, or are not
good at school activities. But they will not get involved without some real effort from the school. Q: What is you strategy for
getting dads involved?
10. STAFF REALLY TRY WITH BOYS AND DON'T SETTLE FOR 'GETTING BY' This means that male and female
teachers can learn from each other about what works and why. Because we are still grappling with boys’ education issues there
should also be in-school research and evaluation on effective boys’ education. Q: Can you tell me about your staff development
program for teaching boys?
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Strategies for Educators:
A Baker’s Dozen -- Working Together to Ensure the Success of ALL Boys
1. Be mindful of your own biases. Resist the suggestion that boys in our schools are seen as problems “to be fixed.”
2. Create a culture that focuses on the development of children.
3. Have high expectations of all boys.
4. Value the importance of communication and connection with boys. Teach the language of feelings.
5. Help minority group boys to imagine their own greatness.
6. Do not present boyhood as a proving ground.
7. Enforce class rules consistently.
8. Learn to find the teachable moment; learn boys’ signals.
9. Select the best teachers to work with the students most in need.
10. Encourage and support parental and family involvement. Make the school a welcoming place for all families.
11. Keep in mind that many boys are themselves targets of sexual harassment—often in the form of taunts challenging their
sexuality. This “culture of cruelty” is as destructive to boys as it is to girls.
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12. Support courageous leaders who are open to the truth, make changes that are needed, and use best practices to build and
sustain success.
13. Consider that good teachers are patient teachers. If you keep boys engaged, you keep boys out of trouble and never
forget the power of example!
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Michael Auden
The Village Teacher

Web: www.michaelauden.com.au
Email: Michael@michaelauden.com.au
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